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Introduction

The frequency of Higher Education, implies different
levels of requirements and experiences (academic life
experiences), conditioning adaptation, that may
compromise psychological well-being and mental health
[1,2]. The student needs effective personal skills, to
promote adaptation and enable the successful
achievement of developmental and academic tasks [3].

Training in the area of health sciences is
psychologically demanding and distressing. In
particularly, there are some cognitive demands (e.g. to
acquire knowledge which are intensively evaluated) and
personal requirements (e.g. being able to cope with
human suffering) [4]. Academic distress in health sciences
students is cause of: depressive and anxiety disorders [5];
increased consumption of substances [6]; changes in
mental health accompanied by physical illness [7] and
academic failure and dropout [8].

The purpose of this article is to reflect, based on
evidence and daily experience, as a professor of Higher
Education and Clinical Psychologist, on some aspects that
we consider relevant for the promotion of psychological
well-being in health students. The consideration of these
aspects seems to us fundamental as a logical corollary of a
process of interrogation about the daily reality with
which we work and that we intend to know and
understand, so that our professional performance can
receive accruals of competence. In this perspective, we
structure our reflection around the clinical dimension and
the educational dimension.

Thus, our analysis seeks to bring some added value to
the knowledge and dissemination on this issue,
highlighting specifics and defining approaches that allow
the construction of coherent models of action at clinical
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and educational level, which in our opinion should not be
seen in isolation, but in interrelation.

Clinical Issues

Firstly, in a clinical approach, we want to emphasize
the importance of interventions focused on the person of
the young student, understood as being holistic in
development. In this regard, is very important the
understanding of the development process in terms of
vectors associated with the different stages of personal
and academic/curricular growth. Since the management
of competencies and emotions, through the construction
of autonomy and identity, until the construction of solid
values and personal integrity [1,3].

In our previous research [9], we have verified that
there are risk factors in this population that must be
considered and that affect not only the student as a
person, but also condition their way of relating and their
performance Academic, that is, they call into question the
opportunity to be adapted.

Of course, in the first line of approach, it is incumbent
on us to list these risk factors. Thus, attending the 1st
year, in the course of Physical Therapy, belong to the
female gender, be dislocated, have a lower -career
expectancy, not be autonomous, present a negative
perception of their cognitive skills, less self-confidence,
decrease in good - psychological and/or physical distress,
academic difficulties resulting from inconsistent prior
academic knowledge bases and high levels of anxiety in
assessment  situations. These factors constitute
characteristics that, alone or together, should receive
special attention from the academic structures of higher
education institutions, namely, management bodies,
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teachers and academic services, which would highlight
counseling and psychological support services [9].

It was also clear in our study [9,10] what is the needs of
these students in terms of Mental Health are, both from
the point of view of factors related to academic life; and
from the point of view of their personal competences,
such as: the need to have a positive self-esteem, to
perceive oneself intellectually competent, to have and
maintain stable relationships with parents, to feel
satisfied with their self-image and sentimental ties with
another person. It is possible to differentiate areas in
which psychological intervention can (and should) act.
We would first emphasize the interventions that are
oriented to risk factors of mental illness or to
psychopathological problems already manifested.

In relation to mental illness risk factors, preventive
approaches developed by the psychological support and
counseling services of the institutions [11,12] are advised
and, if they do not yet exist, priority should be given to
[13,14].

An example of preventive intervention may be to
increase the control and management of anxiety in
assessments through practical mini-courses in which
students develop skills in self-control and management of
anxiety.

Concerning interventions aimed at students with
changes in their psychological well-being, it is important
to promote accessibility to counseling and support
services, and it is found that students with health
problems sometimes resist seeking help for fear of
stigmatization or other consequences that limit the
achievement of your academic / professional goals
[15,16]. However, students generally recognize the
importance of these services and the need for them to
operate visibly on their intervention skills and ease of
access to them [17].

Of course, these services must always respect all the
deontological and ethical rules of clinical psychology
(namely respect for confidentiality and secrecy), and it is
essential that evidence-based intervention protocols be
established, which should allow for rigor, objectivity and
effectiveness in resolution problems.

In this sense, Helkowski, Stout and Jongsma presents
[18] a set of twenty-eight protocols, which the authors
refers to as "treatment plans"”, especially aimed at
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psychological intervention in Higher Education, covering
most of the common problems in young university
students. In general terms, all protocols should follow an
intervention model based on six steps: problem selection
(with the twenty-eight identified problems as a
reference); problem definition; definition of objectives to
be achieved with the intervention; construction of
strategy(s) according to defined objectives; definition of
the type of intervention (e.g. psychotherapy) and
determination of a diagnosis (according to international
diagnostic criteria).

Larger programs can be implemented in institutions
that are designed to support the student in confronting
stress and anxiety [19]. Some of these programs have
been tested, with very positive results in medical
students, from the first to the last year of the course [20-
23].

Other programs are designed to promote Mental Health
[24,25], with healthy students to be healthy professionals
in the future [26].

Educational Issues

From an educational point of view, some interventions
aimed at academic difficulties (e.g. poor knowledge bases
for the course attended), benefit from models and support
programs of an educational, pedagogical and didactic
nature, such as mentoring and [27] also psychological
approaches related to the development of social and
cognitive competences [28].

Students with general problems of integration and
adaptation can improve their levels of adaptation through
specific programs such as mentoring, or peer counseling
[11,12,29], or programs such as the "family day", which
allow family members or other significant persons to the
student, a contact with the institution, namely during the
pre-registration process in Higher Education, aimed at
improving the general knowledge of the course and
school, reducing future student stress levels, and
increasing social support [30].

Still in the educational and pedagogical level, in both
aspects of vocational nature and promotion of academic
adaptation, initiatives that promote the knowledge of
health institutions and courses among the pre-university
population, seem to be of great interest, such as the “open
day “in Higher Education Institutions, can contribute to
the consistency of the vocational decision process [31].
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We believe that teachers have a central role in promoting
academic adaptation and, in particular, in school success
[32].

It is important to emphasize the need for pedagogical
(and not just scientific) training for higher education
teachers. This training, we believe, will overcome some
limitations related to the pedagogical methodologies
used, such as the substitution of essentially expository
methods, by active methods, that promote the student's
active involvement in the teaching-learning process,
making the relation [33], and allow new approaches to
the system of evaluation of students' work, and should
enable them to evaluate the work as well of teachers, in
an understanding of continuous improvement of the
educational process and of facilitating the socialization of
the student to the institution and to the course, and of
identification with the future profession in the health area
[34-36].

Conclusion

In this brief approach we have tried to describe some
aspects that result from the interpellation, reflection and
investigation that the daily contact with young adult
students of the Higher Education of Health Sciences has
provided us. Being limited in its content, our approach
has no more than the pretension to emphasize
dimensions that synergistically associate, constituting in
the same group of factors promoting (or conditioning) of
the psychological well-being and of the academic
adaptation, being reinforced of this in this way, the
perspective in which healthy and adapted students will be
more likely to be professionals better able to cope with
the demands of their future professions.
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